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About the evaluation
The Burberry Foundation has a longstanding relationship with Yorkshire and a 
history of supporting its communities, such as tackling educational inequality through 
a partnership with Teach First and The Career & Enterprise Company. Building 
upon this and its commitment to using the power of creativity to drive positive change 
in communities, The Burberry Foundation is partnering with eight schools in and 
around Leeds , as well as four cultural organisations, to help improve young people’s 
access to and experience of arts and culture.

The programme consists of a variety of in-curriculum and extra-curricular activities 
for Year 7 to Year 9 students, which are aimed at increasing students’ aspirations, self-
confidence and educational attainment. The Burberry Foundation commissioned the 
Policy Institute, King’s College London, to evaluate the programme, and to establish 
whether the interventions are driving improvements in aspiration, self-confidence and 
educational attainment. 

This executive summary contains the headline findings of our evaluation, based on 
qualitative and quantitative approaches. More detail on our approach and findings, 
along with quotations from those we interviewed, can be found in the full report 
submitted to the Burberry Foundation. 

Finding 1: Students were overwhelmingly positive about the Burberry Inspire 
programme
• Students were extremely positive in interviews when describing activities that they 

had engaged with as part of Burberry Inspire: 

• Eight out of ten interviewees reflected positively on all activities they had 
undertaken;

• In all but one of our 34 interviews, students spoke positively about at least one part 
of the programme; 

• Six students were ambivalent or critical of selected activities, but enjoyed others;

• Just one low-engaging student was ambivalent/critical about everything they 
experienced.

Students also associated a wide range of qualities with the activities undertaken – 
both when talking about what they had done and when asked to speak about whether 
they enjoyed the experience. These broadly fell into six categories:  

1. Interpersonal connections 
2. Opportunity to be creative 
3. Opportunity to learn new things
4. Independence 
5. Something fun and unusual to do 
6. Opportunity to be challenged 

Executive summary
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Finding 2: Feelings relating to aspiration and the ability to ‘make their own destiny’ 
increased during our evaluation period, but we cannot say whether this is causal 
until later in the study
By linking survey responses received at the end of the year with those from the same 
students we received at the beginning of the year, we can see positive changes across 
the population of students we surveyed. Specifically, we see student aspiration – for 
instance, the number of students who want to go to university or who have a clear 
idea of what they want to do with their lives – rise by approximately 4% over the 
period.

There have also been significant increases in perceived ability to ‘make their own 
destiny’ (‘Locus of Control’), which rises by a similar rate. Students’ self esteem rose 
a little, but this increase is not statistically significant at this stage.

We are not yet able to compare this with other schools, to ascertain whether there 
are similar trends in schools which are not receiving the intervention. This is because 
control schools were recruited too late into the study. We will, however, be able to do 
this in year 2 and beyond.

Finding 3: Many students felt more confident after the programme than before
Almost two thirds of students interviewed felt their confidence had improved as a 
result of engaging with the programme. This was most prominent among medium- 
and high-engaging students, roughly two thirds of whom mentioned this outcome.
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Finding 4: Students also reported new friendships and new knowledge of arts and 
culture
Students also described building new friendships with people through the 
programme, as well as improved behaviours in the classroom context, such as 
concentrating more in class, being more open to changing their mind or trying 
new things and being better able to think through problems. Improved capacity for 
teamwork was also mentioned by a number of students, with several saying that they 
felt more able to compromise and to receive criticism.

Some students also talked about a growing awareness of the arts and culture, with 
some even talking about how the intervention helped them develop as artists. 
High-engaging students, in particular, spoke about the impact of interacting with 
professional artists in their development as an artist or performer – encouraging them 
to learn new skills and techniques, expanding their understanding of what art is or 
broadening their views about future career plans.

Looking ahead to Year 2
In addition to understanding the successes of the programme, we also explored how it 
might be improved in terms of its delivery. The following recommendations should be 
read in the context of the positive responses we heard in our interviews.

Recommendation 1: Longer lead times for organising events and activities

Recommendation 2: Adapting activity to engage students who are unable to access 
extracurricular activity but would otherwise engage
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1. Update on evaluation 
activities





8 Burberry Inspire: Year one update | October 2019

Burberry is a large and important employer and a part of the community in Leeds. 
As part of their commitment to the community in which they are based, as well as 
more broadly to improving people’s life chances through culture, fashion and the arts, 
they are partnering with eight schools in and around Leeds, as well as four cultural 
organisations, to help improve young people’s access to and experience of culture at 
an early age. 

The programme consists of a variety of in-curriculum and extra-curricular activities 
for Year 7 to Year 9 students, which are aimed to increase students’ aspirations, self-
confidence and educational attainment. The Burberry Foundation commissioned the 
Policy Institute, King’s College London, to evaluate the programme, and to establish 
whether the interventions are driving improvements in aspiration, self-confidence and 
educational attainment. 

Our evaluation approach has both quantitative and qualitative elements that 
intersect with one another. Our quantitative approach relies on a quasi-experimental 
methodology called ‘difference in difference’. This means that we compare the before 
and after measures of students in the programme with the before and after measures 
of students not in the programme. This allows us to show with a high degree of 
confidence the impact of the intervention on the students. Alongside this, we also 
designed a qualitative process evaluation in order to help us understand how and why 
the intervention produced the results it did, and whether it could be more effective by 
delivering aspects of it differently.

Over the past year, the team have focused on designing and delivering both strands 
of the evaluation. This means that we have designed the survey, distributed this to 
students and then collected and analysed the responses. We have also designed a 
topic guide for the interviews and delivered these in treatment schools with students 
and a member of staff who coordinated the activities. 

We report on emerging findings from year one in this annual report, drawing primarily 
on findings from qualitative research (for reasons described below). Educational 
attainment will be assessed in future reports once the relevant data becomes 
accessible.

1. Update on evaluation activities
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1.1. Participation rates

University Academy Keighley
292 baseline surveys
295 end of year surveys
7 interviews

South Craven School
317 baseline surveys
600 end of year surveys
7 interviews

Castleford Academy 
652 baseline surveys
701 end of year surveys
6 interviews

Airedale Academy 
497 baseline surveys
352 end of year surveys
11 interviews

3,240 baseline surveys received from intervention schools (Nov 2018)
877 baseline surveys received from control schools (May-June 2019)
2,000 end of year surveys inputted; two schools still to be inputted

40 students interviewed (3 omitted from analysis – bias) (June 2019)
7 coordinators within schools interviewed (July 2019)
10 transcripts analysed so far (ongoing)
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1.2. Caveats

Analysis of survey data
The analysis of survey data in this report makes use of the baseline and end-of-year 
data from seven treatment schools, as Leeds East Academy did not provide data for 
one time period. 

Using information provided by the students at each time point, as well as school 
identifiers, we were able to merge 1,714 participants across the two time periods 
between their two responses. 1,608 responses from the baseline data are not linked 
to end-of-year data. This is a result of 309 students from Leeds East Academy not 
providing any data in the second period (all of that cohort), some match failures, 
and some attrition over the period. Taken together, and excluding Leeds East, this is 
a 57 per cent merge rate, a relatively high proportion based on other studies. 1,238 
participants provided full responses for every scale in both time periods. 

Due to only having a single period of control school data, we are not yet able to 
conduct difference-in-difference analysis and so this report only includes results that 
compare baseline and end-of-year data. These should be viewed with some caution, 
as we are not yet able to identify causal impacts of the cultural experiences.

Analysis of interviews
The sample of students interviewed was disproportionately biased towards high-
engaging students, which make up just over half of the sample, as well as students 
with an existing interest in the cultural and creative industries. This means there is a 
selection bias in the qualitative analysis provided thus far, which is skewed towards 
those who have had the most intensive experiences and are most likely to be receptive 
to the programme. We will investigate ways in which to mitigate this in year two as 
part of the enhancements to the qualitative research approach, as described in Section 
3.2 – for example, running separate focus groups with students with high, medium 
and low engagement levels.
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This perspective was also reflected in activities that were discussed in the interviews. 
We left the discussion open for students to talk about the activities that were most 
salient to them, with little prompting about activities that they may have forgotten. 
The resulting focus for students was in-curriculum activities (discussed in 20 of 34 
interviews), external trips (17 interviews) and afterschool clubs (13 interviews) – 
or, in the case of Leeds Young Film, project work, all of which was delivered off-
timetable (7 interviews). Across the board, therefore, insights from interviews are 
dominated by the more intensive experiences from high- and medium-engaging 
students. 

Other off-timetable activities, such as trips or touring performances within school, 
appeared less salient. For example, students partnered with Leeds Playhouse did not 
mention a touring production that had been put on at their school unless specifically 
prompted. And, overall, very few students mentioned artists in residence speaking in 
assemblies.

There is also an evident gender bias in the interview sample, with more than double 
the number of female interviewees than male included in the response data. The 
ethnicity profile of the students in the interview sample also does not always match 
what we would have expected of the school as a whole, with many more students in 
our sample identifying as White than Black, African, Caribbean, Black British, or 
Mixed or Multiple ethnic groups. 



2. Headline findings from 
year one
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2.1. Positive response from students  
Students were extremely positive in interviews when describing activities that they 
had engaged with as part of Burberry Inspire: 

• In 27 of 34 interviews, students reflected positively on all activities they had 
undertaken;

• In all but one interview, students spoke positively about at least one part of the 
programme; 

• Six students were ambivalent or critical of select activities, but enjoyed others;

• Just one low-engaging student was ambivalent/critical about everything they 
experienced.

Activities planned outside of timetabled lessons and in afterschool clubs elicited the 
most positive response. However, this is to be expected, given that these are likely to 
attract students who already have an established interest or who are more likely to be 
high-engaging.

Coordinators within the schools have also been extremely positive about the response 
from students. Some observed that students have taken a lot from the programme, 
particularly a sense of achievement in what they’ve produced, and that it has given 
them the opportunity to be exposed to new situations and to try things that it 
wouldn’t otherwise be possible to do within school.

Students also associated a wide range of qualities with the activities undertaken – 
both when talking about what they had done and when asked to speak about whether 
they enjoyed the experience. These broadly fell into six categories:

1. Interpersonal connections 
Almost all students interviewed mentioned building interpersonal connections. 
This was most often mentioned in the context of engaging in teamwork, meeting 
new people or making new friends, with afterschool clubs, in particular, seeming to 
encourage the development of friendships across year groups. 

2. Headline findings from year one

100%

Off timetable

96%

After school club

86% 83%

External trip In-curriculumFIGURE 1: PROPORTION OF 
POSITIVE REFERENCES 
TO DIFFERENT TYPES OF 
ACTIVITIES

 
It’s definitely something 
… to look forward to… 
every Tuesday I was 
happy because they 
were coming in and I 
just knew I was going 
to enjoy and learn 
something new.

– Student, Year 9
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Across all levels of engagement, around one in four students also emphasised the 
sociable nature of the activities as well as the experience of helping one another, 
alongside a smaller group who spoke about connecting with the tutors and learning 
about other people, their interests and ideas. When speaking about movement and 
acting exercises as part of in-curriculum dance workshops, one student recalled how 
‘we just had to, basically, just move our bodies and, like, just communicate with 
people that we don’t really communicate with. Like, in our classes we don’t really talk 
to certain people, but in this we got to talk to them, and we got to see the other sides 
of other people.’

2. Opportunity to be creative 
Around two thirds of the students who focused on creativity emphasised the 
opportunity to come up with original ideas and to experiment. For example, one Year 
9 student said that one of the reasons they found the experience so fun was because 
of ‘creating your own vision and watching it come to life. It was too good to be true, 
because I just didn’t think I would do it, ever.’ 

A small number of others also commented on sharing and combining ideas and being 
able to do something practical, as well as taking pride in what they had created. 
Yet taking inspiration from their own lives posed an interesting challenge for some 
students. One student recalled writing a poem with an artist in residence from Leeds 
Playhouse about ‘where we came from and who we are’: ‘I did struggle a bit to think 
about what to write about myself because, I don’t know, I don’t know what to write 
about myself. … I haven’t really had to write about where I’ve come from or anything. 
… I didn’t know how to put it down.’ 

3. Opportunity to learn new things
When talking about opportunities to learn, students primarily focused learning 
practical skills, new techniques, learning from specialists as well as providing 
inspiration for their careers. One student described being trained by specialists from 
the Hepworth as making them ‘feel awesome’, as ‘anyone who I’ve worked with has 
not really had that [specialist knowledge] before. … It’s like, I want to be like that, 
I want to be like them, this is what I want to do’. A small number also focused on 
opportunity to learn to critique artworks and to develop historical knowledge. This 
was also reinforced by coordinators within the schools: ‘Just the fact that, you know, 
we’ve had 480 kids go to the Hepworth that otherwise would have never been, that 
in itself is huge. They now all know who Barbara Hepworth is, you know, there’s so 
many things that they know now that they didn’t know before.’

4. Independence 
Almost all mentions of independence focused on being granted the agency to come 
up with and realise original ideas without direction – as opposed to following a brief 
set by the tutor. As one student working with Leeds Young Film said, ‘I think it was 
the fact that it was, like, all up to us, as the students. We got help, so we knew what 
we were doing, but we had free reign over it. It was just us.’ Others also noted that 
activities that had been led or developed in consultation with students, and were 
surprised to be treated as equals by the artists in residence, not like kids. As one Year 
9 student observed: ‘They let us use proper equipment. Sometimes I feel like other 
people, they would be like, “Oh, it’s really expensive so we don’t want to use this 

 
It was really fun, 
because … it was all 
of us thinking of ideas 
together. … It was quite 
nice to be able to do 
some-thing yourself. 
Not, like, just have a set 
script and have to do it 
one way …  just to be 
able to do it with your 
own ideas and not just 
one person’s ideas.

– Student, Year 7
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because we’ll break it.” They really trusted us and because they had that trust in us, 
we had that trust in them as well.’

5. Something fun and unusual to do 
Of the students who spoke about Burberry Inspire as being something fun and 
unusual, around half mentioned that the activities were not something that was 
usually offered in school. In particular, a number of students working with the 
Hepworth noted how they had been introduced to ‘a new, fun version’ of art, after 
working with sculpture and alternative materials. One student noted the impact that 
this had for interactions within the class: ‘There’s normally a couple of people who 
just stand out because they have more experience with certain things, whereas in this 
topic, you all felt you were together, because everyone was struggling, because no one 
had done it before. So, people were talking more, asking how to do it, and working 
better together than they’d be in your maths class or something, because people 
already know how to use maths, whereas … this was like nothing like anything we’ve 
done.’

6. Opportunity to be challenged 
A third of students who described the activities as challenging framed it in a positive 
way, as the chance to do something that was technically difficult. Others focused 
more on soft skills, such as the chance to show leadership, to build their confidence, 
to learn to compromise and deal with change, and to be put out of their comfort zone. 
Reflecting on activities undertaken with Northern Ballet, one student noted how 
‘when you hear “ballet”, you think tiptoes and stretchiness, but … we were just, like, 
doing different ways of acting, like expression and motions, not through speaking, just 
through our body. Overall, I think it was good, because it’s helping us to, what’s it 
called, not be as shy doing stuff. Some of us can’t really express it.’

12

17

19

20

26

30

Opportunity to be challenged

Something fun and unusual to do

Independence

Opportunity to learn

Opportunity to be creative

Interpersonal connections

Number of students

FIGURE 2: QUALITIES OF 
ACTIVITIES, AS DESCRIBED 
BY STUDENTS (BY 
NUMBER OF STUDENTS)
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These six qualities were mentioned across all activities delivered by the four cultural 
partners. However, some qualities appeared to be more salient in some contexts than 
in others. For example, the games and activities led by Leeds Playhouse and sculpture 
work with the Hepworth were more associated with interpersonal skills, whereas the 
activities delivered by Northern Ballet were more associated with opportunities to be 
creative. Students’ descriptions of project work with Leeds Young Film had a much 
greater focus on independence. For example, one student who participated in the 
projects said that ‘they didn’t care about, like, who was who and who was able to do 
what. They literally tried to include everyone and make them feel equal’.

2.2. Early signs of increases in aspiration and feeling able to 
‘make own destiny’ 
In the first year, we were able to link 1,714 survey responses from the beginning 
(baseline) and the end of the year (endline) with students from seven intervention 
schools. In total, 1,238 participants provided full responses for every scale in both 
time periods. Overall, the results suggest positive changes. We see statistically 
significant increases in participants’ aspirations, which rise by approximately 4 
per cent.

There have also been significant increases in Locus of Control, which rises by a 
similar rate. Students’ self esteem rose a little, but this increase is not statistically 
significant at this stage.

We are not able to conduct difference-in-difference for year one, due to the late 
recruitment of control schools. These findings should therefore be viewed with 
some caution, as we are not yet able definitively to identify causal impacts of the 
cultural experiences. For now, in the absence of baseline data for the control schools, 
we cannot know for sure whether the increases in aspiration and locus of control 
observed in year one can be attributed to the intervention, or if they are are caused by 
other factors that students would be exposed to throughout the year.

We will be able to nuance these findings in year two, measuring changes in aspiration, 
locus of control and self-esteem against data from two control schools. As outlined 
in Section 3, we also plan to build additional elements into the analysis of the survey 
that will enable us to better account for exposure and engagement level.

 
We just notice the 
change in students’ 
attitudes towards 
things. So, you know, 
changing from an “I 
can’t do” to a “I can do” 
attitude. They sort of 
grow their mindset.

– Coordinator in school
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FIGURE 4: INCREASE IN 
LOCUS OF CONTROL IN 
YEAR ONE

FIGURE 3: INCREASE IN 
ASPIRATION IN YEAR ONE
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2.3. Improved confidence
Almost two thirds of students interviewed felt their confidence had improved as a 
result of engaging with the programme. This was most prominent among medium- 
and high-engaging students, 70 per cent and 65 per cent of whom mentioned this 
outcome.

Improved confidence is also an outcome that students observed almost as much in the 
behaviour of their peers as they did in themselves: just under a third of all references 
to confidence related to behavioural changes of others, compared to 68 per cent 
which refer to boosts to the interviewee’s own confidence. For example, one student 
working with Leeds Playhouse observed: ‘I know somebody who was quite quiet, but 
now she’s performed our scene in front of people and she talks a bit more, she isn’t as 
nervous. … We’ve all really built our confidence a bit more.’

Students associated confidence with a range of different contexts. The most common 
was feeling more comfortable in putting one’s own point across and having more 
agency. For example, one student working with Leeds Young Film described the 
transition between the beginning and end of the project as follows:

‘At first, I was a bit nervous, like, because I have to fill in that consent form and 
write why I wanted to take part. I thought I wasn’t going to be chosen. When I 
got chosen and got given a role and seeing other people there who looked like 
they had a lot of knowledge compared to me, I was a bit, like, concerned if I 
would be able to do it all the way to the end, but on the same day, I managed to 
understand what the project was about, having a good time with the others and 
getting to meet them, build a relationship with every single one of them and even 
with the professionals. I feel like that was one of the most important parts. … I feel 
like that gave me more confidence, like, probably in the future to be able to stand 
out and do even better, and get my message across even better as a leader and do 
amazing things again.’

Other students commented on confidence in relation to being more able to talk to 
new people, to engage with adults, to perform in front of others and in being more 
open to sharing their ideas and work. An attendee of an afterschool art club noted this 
impact, saying how ‘before I went into art class with my little sketch pad, my blazer 
tucked like this, trying to hide my art – like, none of you can see. Because the people 
in the Hepworth have talked to me and showed me where it’s good, where I can 
improve, I’m more confident with showing people my art now.’ 

Some activities also led to students feeling more confident in trying new things and 
empowered to put themselves forward for opportunities in the future. As one student 
reflected: ‘When we wrote the storyboard, I thought it would be like, that would 
just be story done and then the film wouldn’t be as good, but when we filmed it and 
watched it back after editing it, it looks even better than we thought. So, then it’s just 
like, it makes you proud of your work. … I didn’t think I could do something like that, 
and I can. So, it’s more confidence in myself.’

Improved confidence was also reflected in the conversations we had with individuals 
who coordinated the activities within the schools, over half of whom observed 

 
Staff have said you 
can’t believe that this 
particular group of 
students have stood up 
and had the confidence 
to talk in front of… 
a couple of hundred 
people. It’s been 
amazing to see – a real 
high, real high.

– Coordinator in school
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that students have grown more confident. For example, one coordinator observed 
that ‘I’ve seen certain individuals … who have totally blossomed in terms of their 
confidence. You know, one particular student who just came week after week [to 
the drama club] – don’t get me wrong, wanted to be there – but just didn’t have that 
confidence to be able to stand up with that full armour and get involved. … Now, 
totally up there, involved, more confident and happier in school.’

2.4. Perceived changes to behaviours, feelings and knowledge
Improved confidence was just one of a range of outcomes observed by students, 
which broadly fell into three groups: outcomes on behaviours, skills and knowledge, 
and feelings. Behavioural outcomes were by far the most common, encompassing 
new friendships, concentrating more in class, being more open to changing your mind 
or trying new things, and being better able to think through problems. Improved 
capacity for teamwork was also mentioned by a number of students, with a number of 
students saying that they felt more able to compromise and to receive criticism.

A number of the coordinators from the schools also offered anecdotal evidence of 
behavioural change, specifically in relation to students who had previously been 
disruptive or disengaged in school. One interviewee spoke about a pupil who had 
previously acted out in school, due to a behavioural disorder. ‘I think because 
he hasn’t been given all that many chances to do something as unique as this, he 
really took it on and wanted to make the best of it. … Like, he really responded to 
it.’ Another described an interaction at the Cultural Runway with a student who 
ordinarily wouldn’t engage in class. ‘Actually I saw such a different side to him, so 
that in itself, to me, that’s what I remember this year for: seeing that connection with 
other pupils and just the passion for what they’ve done. They were really proud of 
what they’ve created.’

 
Since I’ve been doing 
this, I can think more 
and it helps me to think, 
straight up, what to do. 
...  I think it’s because 
we got to actually 
experience what it 
is like, doing stuff on 
our own. Also, having 
set instructions. They 
didn’t give us much 
help unless we asked 
for it, but that’s good, 
because it challenges 
you and you need 
challenge to succeed.

– Student, Year 9
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Besides behaviours, two themes emerged in how students spoke about outcomes 
related to skills and knowledge: building subject knowledge and an awareness of 
art; and developing as an artist. High-engaging students, in particular, spoke about 
the impact of interacting with professional artists in their development as an artist or 
performer – encouraging them to learn new skills and techniques, expanding their 
understanding of what art is or broadening their views about future career plans. This 
group of high-engaging students also appeared more inclined to reflect on the impact 
of the experience on their feelings, leading them to feel more mature, happier, more 
energic and less intimidated by new opportunities.



3. Considerations for year two
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We asked students to reflect on what’s worked well in year one and to offer 
constructive criticism on what could be improved. The response was broadly positive, 
with only one in five students criticising a specific aspect, and just one student 
disliking the offer in its entirety. 

When reflecting on the success of the programme overall, students mostly focused on 
the structure of the programme and activities, the opportunity to do something out of 
the ordinary, to work collaboratively and think about their future careers, particularly 
in terms of expanding their career options and gaining experience of work. Those who 
focused on the content of the sessions, in particular, emphasised that the exercises had 
been well planned and clearly explained, and broken up into clear stages, with a range 
of tasks to appeal to different interests. 

Around one in three students also mentioned that the programme had been delivered 
by supportive, approachable tutors, and this was also reinforced by coordinators 
within the schools, who described the tutors as positive role models and felt that some 
went above and beyond what was expected of them. Yet a small number of students 
did offer constructive criticism of specific aspects. Some found last minute changes 
stressful and would have preferred more time for each activity. Others also said that 
they would have engaged more but could not attend afterschool clubs for personal 
reasons, such as exams, other hobbies or family commitments.

Coordinators within the schools were also extremely positive about the programme 
but did note some teething issues on practical matters, such as lead time and capacity 
to deal with last-minute changes. In the final section we consider this feedback, along 
with some reflections on how we can further enrich the evaluation in year two, based 
on discussions with coordinators within the schools and findings from year one. 

3.1. Considerations for delivery of the programme

Organisation of activities needs longer lead times, as schools have complex approvals 
processes and some students find last-minute changes stressful
Three out of the seven schools interviewed expressed that they had experienced 
difficulties due to activities being organised without sufficient lead time. This was 
mostly in relation to external trips (which typically require four weeks’ notice in 
order to gain the required approvals to take students out of school) and last-minute 
communications about arrangements for the Cultural Runway. While all did 
recognise that this was a product of the programme being in a start-up phase, there 
were several knock-on effects in year one that it is useful to reflect on and learn from. 

For one of the schools, just under three weeks’ notice was given to arrange a cultural 
experience. While they did manage to run the trip, a number of students were not 
able to attend as a result, which left the coordinators feeling that they had ‘let them 
down’. Another school noted how delays in getting started at the beginning of the 
project led to a rush to fit everything in during the spring semester, adding stress 
to workloads that could have been avoided if the activities were more staggered 
throughout the year. 

3. Considerations for year two

 
Schools work 
so differently to 
businesses. … if we do 
a trip, the amount of 
paperwork we have to 
do just to get students 
out of school is 
phenomenal. …we need 
more than a week’s 
notice. So, I would say 
from that point of view 
it needs to be more 
school-centred.

– Coordinator in school
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Some students also found last minute changes stressful. Almost all of the criticisms 
that we heard were specifically focused on performing at the Cultural Runway, where 
one set of students had been working towards a twelve-minute performance slot; yet 
were told a few weeks before the event that this had to be reduced to seven minutes. 
One student felt annoyed by the change, as ‘what we’ve had to do is, we’ve had to 
really change the dance … so that it would fit into this time-slot. … Like, you spend 
ages working on this dance and then you don’t actually get to show it to the people 
who you wanted to show it to. Like, you just get to show a little bit.’ ‘As teenagers’, 
the student said, ‘you do get worked up about that really easily, and, I guess, that was 
quite difficult for us to handle.’ This sentiment was also echoed by other students 
within the same school who participated in the Cultural Runway. 

Extracurricular activities can be inaccessible for some students who otherwise 
want to engage
We heard this from a range of schools, but it was particularly pronounced at Dixon’s 
Unity Academy, where the afterschool club had considerable dropouts. Some 
students mentioned that this was mostly a problem for Year 9s, who started to drop 
out as it came closer to the exam period. We also spoke to a student who had dropped 
out of the afterschool club to spend more time with their family: ‘It was kind of hard, 
because I had to come home very late and I didn’t like it because I only have a certain 
time with my dad and mum because they’re separated.’ 

Both coordinators and students in other schools also noted that participation 
outside of class times can be limited. Several students spoke about clashes with 
other extracurricular activities, such as sports or private dance classes, or with 
other commitments such as attending mosque. Others, one coordinator told us, 
are restricted in how much they can engage outside of school hours due to family 
commitments. ‘A lot of our kids genuinely are used to do childcare after school, you 
know, … a lot of our kids go and pick brothers and sisters up.’ 

One other student also spoke more generally about how some students were keen to 
take part but worried that the environment wasn’t going to be inclusive, due to the 
lack of diversity in the afterschool club: ‘My best friend is mixed race, and I recently 
just got her to join [the afterschool club], but she was very frightened of coming and 
really didn’t want to come because she felt like people were going to be laughing at 
her, people were going to be looking at her. … She was just very paranoid about how 
she looks and that people would be making fun of her. I feel like that’s even harder to 
overcome if you’re stepping into a group where not many people look like you.’

The extent to which the dropouts at Dixon’s Unity can be wholly attributed to such 
contextual factors was, however, nuanced by the coordinator at the school. ‘It was a 
gradual thing, and sometimes you’ve got a couple of girls who are good friends and 
one says, you know, “I’m getting a bit fed up of this,” and so they drop out. Then a 
couple of weeks later somebody else drops out. It wasn’t a mass exodus in any stretch 
of imagination. It was quite gradual. … Some of the kids fell out with each other, and 
so started saying “I’m not coming anymore.” Yes, there were a variety of reasons.’

The model delivered by Leeds Young Film offers an interesting alternative, with all 
extracurricular activities taking place within school hours. While acknowledging the 
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challenges of taking students off-timetable, coordinators in these schools noted how 
they ‘do get a lot of benefit from doing it that way’, with the project reaching students 
who might not otherwise engage. ‘We didn’t want it to be something that we give to 
just the really high-flying kids, we wanted it to be a cross section. … We were clear 
that it’s an enrichment project, it should be about widening participation … so, we 
really had a real mix of students in’.

Ideas for small changes within the existing programme 
We heard a range of other minor pieces of feedback on specific elements of the 
programme, which mostly focused on areas where students and coordinators would 
like to see more emphasis.

Some students found that there was not enough time to go into sufficient depth. For 
some, this meant that there was not enough time to fully develop ideas and reflect; 
others felt that some of the tasks were rushed and would have benefitted from a 
greater number of sessions. Two students also mentioned that they would like to have 
more direct contact with Burberry as part of the project – both from the perspective 
of learning more about fashion as well as knowing more about the company 
responsible for running the project.

One coordinator also mentioned that they would like to see one or two sessions 
that specifically focused on careers in the sector. While they acknowledged that 
professional development was implicit in the programme, they felt that students 
would benefit from broadening their awareness of careers in the sector.

3.2. Considerations for evaluation

Factoring in high-engaging students
Findings from the interviews highlighted the importance of factoring both 
engagement level and exposure into our analysis of the survey data. As such, we have 
made two amendments to the survey to allow for this. First, we now ask for school 
year in the ‘A bit about you’ section. This enables us to distinguish between students 
who have only been exposed to the programme for one or two years, from those who 
have participated for the maximum period possible.

Second, we have added a new section (‘A bit about Burberry Inspire), which asks 
students to select which activities they have engaged in. This will be used to model 
engagement level, which we define as follows:

• High – proactively engaging in extra-curricular elements, ie afterschool club, 
Cultural Runway

• Medium – participated in activities embedded in curriculum, but no extracurricular

• Low – exposed only to one-off events, such as gallery visits, external performances 

• No engagement – has not participated by any activities offered by Burberry Inspire
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Adding nuance through exploring alternative qualitative research tools
As summarised in the headline findings, we encountered very few students who 
didn’t enjoy the programme or who were critical of it. In part, this is likely due to 
selection bias. As noted above, the students we interviewed were disproportionately 
those who had engaged most deeply, and typically had an established interest in the 
activities offered.

We used the interviews with coordinators within the schools to help verify themes 
that emerged in interviews with students to further test for bias – and to a large 
extent, the responses were consistent. Coordinators observed a range of behaviours 
and outcomes that had been highlighted by students, such as improved confidence, 
better capacity for collaboration, ownership and pride in the activities and outputs, as 
well as describing the activities as something quite different to what is usually offered 
in school.

The interviews did, however, highlight some areas where responses from students 
could be usefully nuanced. For example, two schools experienced some friction 
between students in group sessions, and all but one school observed that the response 
from students was often dependent on their interests. Initially, it could be difficult 
to convince students to do something that was a little bit different for them or out of 
their comfort zone. 

In year two, we’re keen to experiment with and expand our qualitative research 
approach to help draw out these nuances. Over the course of the next few months, 
we will finalise these plans in consultation with Burberry and the schools, with the 
view to enriching the evaluation without placing an unrealistic burden on the schools, 
students or cultural partners. 

Our two core goals in expanding the qualitative work would be:

1. To explore contexts that draw out more candid responses from students, at all 
levels of engagement with the programme – for example, through focus groups 
and joint interviews, or introducing exercises where students interview their 
peers.

2. To get a better sense of the journeys of individual high-engaging students – 
potentially through the introduction of pre-work as part of interviews planned 
for year two or widening the net of supporting interviews to include artists in 
residence, teachers and family members.

Language barriers
Two inner-city schools raised the issue of language barriers – one in relation to 
comprehension of terms and phrases used in the survey, and the other in relation to 
parent consent forms.

In response to this feedback, we have produced a teacher’s guide for completing the 
survey. This includes alternative wordings and contextual examples designed to help 
teachers work through the questions with students who have English as a second 

 
There would be quite 
a variance in terms of 
them actually getting 
engaged and involved 
with it… I think some 
of them don’t want to 
appear to be doing 
anything different 
or standing out, and 
so, that’s actually so 
great to see students 
eventually, perhaps, 
getting on board with 
that and becoming a 
little bit more relaxed.

– Coordinator in school
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language. We are open to translating this guide on request where comprehension of 
the survey continues to be an issue.

We will work closely with schools in year two to identify any language 
requirements for parents of students selected to participate in interviews (which 
require opt in consent). Shortlisting students a month earlier than we have done 
previously will allow us enough time to translate parent consent forms into other 
languages, as required.

OCT-19 SEP-20NOV-19 APR-20 MAY-20 JUN-20 JUL-20

Early October
Revise survey to 
include questions on 
Y1 engagement level

Late October
All schools receive 
baseline survey

wc/11 November
Baseline surveys 
collected via courier

Early April 
Interviewees selected 
and communication 
needs assessed

18 May
Consent forms sent 
to parents & interview 
dates confirmed

25 May
All schools receive 
end of year survey

15 June
End of year surveys 
collected via courier

8-26 June
In-person interviews 
conducted with stu-
dents 

6-10 July
Phone interviews con-
ducted with teachers 
and coordinators 

30 September
Annual report due

November
Begin consultation 
about new qualitative 
elements

FIGURE 4: REVISED 
TIMELINE FOR ACTIVITIES 
IN YEAR 2
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